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ABSTRACT: This comprehensive research embarks on an extended journey 
through the ever-evolving landscape of special education in Vietnam, focusing 
specifically on educators dedicated to nurturing the growth and development 
of children with Autism Spectrum Disorder (ASD). The study delves even 
deeper into the multifaceted challenges and intricate opportunities that these 
educators encounter while diligently striving to enhance the educational 
experiences of children with developmental disabilities. Additionally, it 
presents a meticulous analysis of the impact of a transformative 7-day Applied 
Behavior Analysis (ABA) professional development course on the professional 
growth of its participants. The overarching goal of this research is to provide 
not only insightful observations but also a plethora of recommendations to 
further enrich the quality of special education in Vietnam.
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1. Introduction
The educational landscape of Vietnam is a mosaic of 

distinct challenges and latent opportunities, nowhere 
more evident than in the domain of special education. 
Children diagnosed with developmental disabilities, 
notably Autism Spectrum Disorder (ASD), demand a 
specialized approach to education to unleash their full 
potential. Vietnamese educators occupy a pivotal role 
in shaping the destiny of these exceptional learners, 
their commitment nothing short of commendable. Our 
research embarks on an all-encompassing expedition, 
transcending the confines of conventional academic 
inquiry, to illuminate the profound experiences and 
aspirations of these educators.

The path towards effective professional development 
in early childhood special education and inclusive 
education in Vietnam is fraught with challenges that 
transcend mere systemic and institutional barriers. 
Cultural and societal paradigms cast a long shadow on 
these challenges, demanding nuanced recognition and 
proactive resolution. Vietnamese educators, resolute in 
their commitment, stand as vanguards, navigating these 
intricacies to pave the way for an evolving educational 
landscape.

This research highlights the indispensability of 
a holistic approach to professional development 
that encompasses cultural sensitivity, perpetual 
professional growth, empathetic support, and 

unwavering accountability. Moreover, it underscores 
the transformative potential of evidence-based 
methodologies such as Applied Behavior Analysis 
(ABA) and Precision Teaching. These methodologies, 
far from being mere pedagogical tools, serve as catalysts 
empowering educators to substantially elevate the lives 
and educational trajectories of children grappling with 
ASD.

Our research does not merely skim the surface; 
it plunges deep into the emotional and professional 
realms that Vietnamese educators in special education 
traverse. It pays homage to their ceaseless dedication, 
recognizing that professional development in this realm 
is a journey that melds both heart and intellect. On this 
journey, each obstacle surmounted marks a monumental 
stride towards a more inclusive and empowering future 
for children navigating the labyrinth of developmental 
disabilities.

The foundational tenets underpinning professional 
development in special education and Applied 
Behavior Analysis (ABA) within the context of 
Vietnam serve as a crucial backdrop for comprehending 
the intricacies of the country’s educational landscape. 
The global evolution of special education, spurred 
by the pioneering work of Dr. Ivar Lovaas [1], has 
significantly shaped Vietnam’s educational approach. 
This section meticulously probes these global 
influences and their assimilation into the local milieu, 
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a process that encompasses initiatives undertaken 
by the Vietnamese government and the assimilation 
of international educational practices [2], [3], [4]. 
Moreover, it navigates the fine balance that Vietnam 
endeavors to strike between traditional pedagogical 
methods and the infusion of social cognitive theory 
into professional development [5], [6].

The cultural adaptation of ABA in Vietnam is a 
multifaceted and delicate process, underscoring the 
pivotal need for cultural competence in educational 
practices. The influence of socio-cultural factors on 
the efficacy of ABA-based interventions accentuates 
the necessity of fine-tuning Western methodologies 
to harmonize with the Eastern context [7], [8]. The 
academic landscape is replete with studies advocating 
for culturally sensitive approaches in special education 
[9], [10]. Recent trends emphasize the spotlight 
on professional development within the realms of 
special education and early childhood intervention in 
Vietnam. This spotlight casts governmental efforts and 
enduring challenges in delivering effective education to 
children graced with disabilities into sharp relief [2]. 
The significance of adaptable and inclusive curricular 
reforms is underscored by research scrutinizing early 
identification and intervention practices for Autism 
Spectrum Disorder (ASD) in Vietnam [3], [4], [11], 
[12]. The far-reaching impacts of socio-cultural factors 
on families raising children with ASD in Southeast Asia 
and the glaring absence of cultural diversity training 
in behavior-analytic courses are subjects of candid 
discussion [7], [8].

A critical evaluation of the present status of professional 
development in Vietnam unfurls the importance of 
targeted training, especially in the hinterlands [9], 
[13], [14]. The transition from conventional social 
learning to social cognitive theory-based interventions 
exemplifies the pressing clarion call for innovative 
methods of professional development [15]. Within this 
convoluted mosaic, we propose an all-encompassing 
conceptual framework for professional development. 
This framework hinges on Direct Instruction, Precision 
Teaching, and Project-Based Learning, orchestrating 
a symphony aimed at enriching the instructional 
competencies of teachers in Vietnam. This harmonious 
convergence aligns seamlessly with the overarching 
objective of ameliorating special education and early 
childhood intervention, nurturing a more inclusive 
and effective approach within Vietnam’s educational 
tapestry.

2. Methodology
Our research unfolds with meticulous precision, 

employing a tailor-made qualitative multiple-case study 
methodology to orchestrate an in-depth exploration of 
the perpetual learning and impassioned engagement 
of Vietnamese ABA practitioners. The linchpin of our 
research hypothesis posits that a comprehensive 7-day 
immersion in ABA possesses the potential to infuse an 
indelible impact on the professional commitment and 
skill development of 14 participants.

The research design carries an innate sensitivity to the 
unique intricacies threading the Vietnamese education 
system. It peers beneath the surface to critically 
examine the nuanced interplay of Western and Eastern 
educational philosophies. The methodology unfurls 
in three distinct phases: 1) Pre-course questionnaire: 
The inaugural phase of data collection casts a wide 
net, meticulously gathering information regarding 
participants’ backgrounds and soaring expectations, 
thus forming the bedrock upon which the edifice of 
our study is poised; 2) Daily reflection sessions: As the 
course unfolds, these sessions akin to a crucible capture 
immediate impacts and responses to the course’s 
materials and structure, rendering our insights as real 
as they are raw. The crucible, the heart of our study, 
pulsates with real-time insights, still warm from the 
crucible; 3) Post-course focus group discussions: This 
culminating phase serves as the crucible’s culmination, 
evaluating the overall impact of the course on 
participants’ professional development, and providing 
a compass pointing towards far-reaching effects and 
areas rife for improvement.

In this qualitative study, the researcher dons the 
mantle of the primary instrument, an active participant 
in the process. Observing interactions with eagle-eyed 
scrutiny and orchestrating a meticulous dance through 
the labyrinthine corridors of the learning process, the 
researcher ensures a nuanced and comprehensive 
understanding of participants’ experiences.

3. Results
The qualitative analysis of the immersive 7-day ABA 

course conducted in Vietnam paints a tapestry rich 
in valuable insights. 14 Participants, with candor as 
their guiding star, extolled the virtues of the practical 
teaching methods that imbued the course. These 
methods spanned the spectrum, encompassing hands-
on practice, role-playing, engaging games, and the 
strategic deployment of clear instructional videos. 
The enthusiasm and clarity exhibited by teachers and 
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assistants alike received unanimous applause for their 
pivotal role in stoking the flames of student interest. 
The learning environment, often characterized as a 
playground of intellect, fun, and lively participation, 
boasted well-prepared teaching tools and a treasure 
trove of comprehensive learning materials.

A comprehensive evaluation of 14 participants 
engaged in the Applied Behavior Analysis (ABA) 
program reveals intricate insights into performance 
outcomes across various core competency task lists 
from pre-test to post-test assessments. 

Specifically examining the measurement skills task 
list, pre-test results unveiled a spectrum of baseline 
proficiency, with the lowest score of 6 out of 20 points 
attained by 3 participants. In contrast, the highest pre-
test score reached 12 out of 20 points, accomplished by 
1 singular participant. Analyzing the cohort holistically, 
the mean pre-test score for this critical measurement 
skills task list stood at 8.6 points across the 14 
participants, providing a nuanced understanding of the 
group’s preliminary grasp of measurement strategies 
and protocols central to ABA interventions.  

Transitioning to the post-test phase for the 
measurement skills task list, a diverse range of 
outcomes emerged across the participant cohort. While 
the highest post-test score of 12 out of 20 points was 
achieved by 2 participants, an additional 2 participants 
demonstrated mastery by securing perfect scores of 20 
out of 20 points. Calculating the central tendency, the 
mean post-test score for the measurement skills task list 
increased notably to 15.9 points, showcasing an overall 
enhancement in competency among the majority of 
participants.

Shifting focus to the comprehensive ABA assessment 
task list, pre-test results illuminated additional diversity 
in baseline abilities. Specifically, the lowest pre-test 
score was 6 out of 20 points, exhibited by 3 distinct 

participants once again. On the upper end of the 
performance spectrum, the highest pre-test score for this 
task list reached 13 out of 20 points, demonstrated by 1 
exceptional participant. Interestingly, the mean pre-test 
score mirrored that of the measurement skills task list, 
standing at 8.6 points. This accentuates a consistency 
in the cohort’s preliminary grasp of core concepts and 
skills related to conducting ABA assessments prior to 
program commencement.  

Progressing to the post-test phase for the ABA 
assessment task list, a minimum score of 12 out of 20 
points was recorded by 2 participants. Concurrently, 
an additional 2 participants showcased mastery by 
achieving the highest possible score of 20 out of 
20 points. The mean post-test score for this critical 
assessment competencies task list corresponded to that 
of the measurement skills task list, reaching 15.9 points. 
This underscores a collective improvement in both 
foundational measurement and assessment capabilities 
among the cohort after program completion.

Delving deeper into the skill acquisition task list, the 
pre-test phase highlighted a similar range of preliminary 
proficiency across participants. Specifically, the lowest 
pre-test score was 10 out of 20 points, attained by just 
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Figure 1: Pre-test and post-test scores of the 
Measurement task list in ABA
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Figure 2: Pre-test and post-test scores of the Assessment 
task list in ABA
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Acquisition task list in ABA
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1 participant. In contrast, the highest pre-test score of 
13 out of 20 points was achieved by 2 participants, 
illustrating diverse skill levels at baseline. Analyzing 
the central tendency for this task list, the mean pre-test 
score stood at 10.1 points.  

Move to the post-test results for the skill acquisition 
task list, the lowest score was 12 out of 20 points, once 
again achieved by a single participant. On the upper 
end, 2 participants reached the highest post-test scores 
of 18 out of 20 points. Calculating the overall change, 
the mean post-test score for this critical skill acquisition 
task list surged notably to 16 points, signifying 
an aggregate improvement among the majority of 
participants.

Finally, a similar degree of variability emerged 
within the pre-test results for the behavior reduction 
task list. Specifically, the lowest pre-test score was 8 
out of 20 points, recorded by 1 participant. In contrast, 
the highest pre-test score for this list stood at 15 out 
of 20 points, reached by another singular participant. 
Analyzing the central tendency, the mean pre-test score 
was 11.2 points, continuing to provide nuanced insights 
into the cohort’s preliminary mastery of core behavior 
reduction techniques.

Culminating with the post-test results for the 
behavior reduction task list, the lowest score was 9 out 
of 20 points, attained by 1 participant. Concurrently, the 
highest post-test score of 20 out of 20 points representing 
complete mastery was achieved by another standout 
participant. The mean post-test score for this essential 
behavior reduction competencies task list rose notably 
to 14.6 points. This signifies a collective advancement 
in understanding and capacity to implement behavior 
reduction techniques effectively among the majority of 
participants.

In summary, a detailed analysis of pre-test to post-
test results across the four core ABA task lists unveils 

meaningful insights. While preliminary proficiency 
varied at baseline, the cohort demonstrated consistent 
improvements in mean scores from pre-test to post-test 
phases across all four task lists. This underscores the 
value of the ABA program in enriching participants’ 
mastery of essential measurement, assessment, skill 
acquisition, and behavior reduction competencies 
integral to pragmatic ABA implementation. Participants 
exhibited diverse proficiency levels at program 
commencement but achieved collective growth through 
completion of the ABA curriculum.

However, the journey of discovery did not remain 
untouched by the shadows of challenge. Participants, 
in their testimonies, voiced a clarion call for clearer 
explanations, particularly concerning unfamiliar 
terms and intricate concepts. Furthermore, they issued 
an impassioned plea for the incorporation of more 
physical activities into the course’s fabric, a plea fueled 
by the desire to kindle engagement while banishing 
the specter of fatigue. Some participants, candid in 
their confessions, revealed their struggles with certain 
content areas, underlining the indispensable necessity 
for review sessions or additional support.

4. Conclusion
In summation, this research unfurls as a grand tapestry, 

weaving together the intricate threads of Vietnam’s 
special education landscape, with a particular focus on 
the transformative potential of ABA. It underscores the 
labyrinthine challenges and burgeoning opportunities 
inherent in this dynamic educational arena. The 
research resounds like a clarion call, emphasizing the 
all-encompassing imperative of a holistic approach 
to professional development, one that wears cultural 
sensitivity as its mantle. Moreover, it extends its gaze 
into the experiences of Vietnamese ABA practitioners 
who partake in an intensive training course, extracting 
invaluable insights that hold the power to catalyze 
course enhancement. In the final analysis, this research 
stands not as a mere footnote but as an anthem 
of endeavor, steadfastly committed to advancing 
professional development in special education and 
ABA in Vietnam, resolutely aligned with the aspiration 
of fostering a more inclusive and effective approach to 
special education in the country.

5. Discussion
The findings arising from the rich quilt of insights 

woven by our study underscore the profound 
significance of practical, engaging teaching methods 
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